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Program Profile

Number of faculty: 17
Number of students: 1044

Date of inception: Approved by DETC Jan 16, 1996
Graduates by year:

# FT faculty: 2
# PT faculty: 15, including 7 who teach over 100 students per year.
All faculty have served or are serving in one of the 15 agencies of the
Intelligence Community, except one who comes from the
Business/Competitive Intelligence arena.
# Courses:
7 core courses, including the general research and writing course
25 major courses supporting four concentrations

Bachelors of Artsin I ntelligence Studies

The Bachelor of Artsin Intelligence Studiesis designed for students who are currently employed
or wish to pursue positions as military, civilian, or corporate intelligence speciaists. Subjects
covered in the curriculum are terrorism, espionage, nationa security, competitive intelligence,
regional intelligence, the "war on drugs,” and ethnic conflict. Studentsin this program study the
issues that challenge intelligence professionals and learn how each issuefitsinto larger
intelligence strategies.

Bachelor of Artsin Intelligence Studies L ear ning Outcomes

In addition to the ingtitutional and general education level learning objectives, the Bachelor of
Artsin Intelligence Studies al so seeks the following specific learning outcomes of its graduates.
With reference to each of the respective areas of intelligence studies, graduates in this degree
program will be able to:

Intelligence Community
Identify the agencies and departments that are considered members of the U.S.
intelligence community.



Recognize the interaction between the intelligence community, Congress, and the
Executive Branch and describe key event trends that impacted the relationships
evolution.

Know the key playersin the U.S. IC and their commensurate roles, and how they
interface with various customers, including the Congress.

Recall the key aspects of the Intelligence Reform and Terrorism Prevention Act of
2004.

Discuss the role of intelligence in Joint operations.

Historical Perspective of Intelligence
Recall the major intelligence eventsin history.
Describe the “lessons learned” that have come out of intelligence successes and
failures.
Intelligence Process
Differentiate between data, information, and intelligence.
Explain the intelligence cycle, as well as each element of the process and
participants responsibilities.
Identify the types, strengths, and weaknesses of intelligence collection methods.

Threats and Analysis
- Study therole of U.S. intelligence agenciesin ng and countering threats to
U.S. and global security.
Investigate the role of terrorism in the United States.
Discuss covert action against threats from the Cold War through current politics.
Examine U.S. covert and paramilitary actions against thresats.
Ouitline the origins and history of terrorism and describe the evolution of
contemporary terrorism from guerrilla warfare.
Differentiate between transnational, international and domestic terrorism, further
discriminate between guerrilla warfare and terrorism, and understand their status
according to the Geneva Conventions and other International Instruments.
Intelligence and Ethics
Discuss the ethical challengesin conducting intelligence operations.
Appraise the ethical environment in which intelligence activities may be viewed as
inconsistent moral behavior.



Curricular Mapping

Institutional Student L ear ning Outcomes

Academic Skill

Graduates of APUS will possess academic skill
related to their specific discipline. The graduate
will master the generaly accepted theories,
concepts, principles, and/or practices associated
with their discipline enabling them to live and
work productivelyin a global, diverse, and
technological society.

Communication
Graduates of APUS will be able to clearly
communicate ideas in written form.

Critical Thinking

Graduates of APUS will be able to analytically
identify issues with the ability to evaluate
problems, formulate solutions, and evaluate the
consequences. Graduates will be able to express a
variety of other viewpoints and methods of

inquiry.

Core & Required Courses

1S389 - History of U.S.
Intelligence

RQ300 - Research,
Analysis, and Writing

RQ307 - Introduction to
Intelligence

RQ310 - Tactica
Intelligence

RQ312 - U.S. Intelligence
Community

RQ313 - Foreign
Intelligence Organizations
RQ350 - Contemporary
Intelligence Studies

RQ300 - Research,
Analysis, and Writing

RQ300 - Research,
Analysis, and Writing
1S389 - History of U.S.
Intelligence

RQ307 - Introduction to
Intelligence

RQ310 - Tactica
Intelligence

RQ312 - U.S. Intelligence
Community

RQ313 - Foreign
Intelligence Organizations
RQ350 - Contemporary
Intelligence Studies

Narrative
Comments

Courses provide the
student with the
research skills and the
opportunity to
demonstrate theories,
concepts, principles,
and/or practices
associated within the
discipline. In
addition, these
courses provide the
student asolid
foundation in
intelligence studies
which enhances their
ability to conduct
further researchin
their fields of interest.

Course provides
student various
assignments that
enhance written
communication skill
sets.

Intelligence courses
require studentsin
discussion board
groups to state their
analyses and defend
them to both their
classmates and
professor aswell asto
prepare substantive
papers displaying
critical thinking
skills, on e of the key
elements of the
rubric. Theentire
curriculum is focused
on developing the
analytical abilities of
the students



Information Literacy

Graduates of APUS will be technologically
proficient in accessing and using information. The
graduate will be able to gather information from a
variety of sources, use information in an
appropriate manner to address issues and take
action.

Lifelong Learning

Graduates of APUS will have the ability to
identify, pursue and acquire specific and new
knowledge after the end of formal schooling. They
will be able to apply this knowledge in real world
settings.

Degree Program L earning Outcomes
For Intelligence Studies

I ntelligence Community

Identify the agencies and departments that are
considered members of the U.S. intelligence
community.

Recognize the interaction between the intelligence
community, Congress, and the Executive Branch;
describe key event trends that impacted the
relationships’ evolution.

IS389 - History of U.S.
Intelligence

RQ307 - Introduction to
Intelligence

RQ310 - Tactica
Intelligence

RQ312 - U.S. Intelligence
Community

RQ313 - Foreign
Intelligence Organizations
RQ350 - Contemporary
Intelligence Studies

RQ312 - U.S. Intelligence
Community

RQ313 - Foreign
Intelligence Organizations
RQ350 - Contemporary
Intelligence Studies

RQ307 - Introduction to
Intelligence

IS389 - History of U.S.
Intelligence

RQ350 - Contemporary
Intelligence Studies

RQ307 - Introduction to
Intelligence

IS389 - History of U.S.
Intelligence

RQ350 - Contemporary
Intelligence Studies

Course syllabi and
classroom platform
introduces students to
numerous
opportunitiesto
access information
from web-based
research sites.

By providing students
with ahighly
interactive classroom
and promoting
academic success
with peer-to-peer
learning, students will
develop a positive
attitude to learning
and recognize life
experiences as
learning
opportunities.

In RQ350,
Contemporary
Intelligence Studies,
students learn about
the IC agencies
through case studies
of the Cuban Missile
Crisesand 9/11.

In RQ350,
Contemporary
Intelligence Studies,
the case study on the
9/11 Commission
Report supports this
objective, and
students must
complete aterm paper
to demonstrate their



Know the key playersin the U.S. IC and their
commensurate roles, and how they interface with
various customers, including the Congress.

Recall the key aspects of the Intelligence Reform
and Terrorism Prevention Act of 2004.

Discuss the role of intelligence in Joint operations.

Historical Perspective of Intelligence

Recall the major intelligence eventsin history.

Describe the “lessons learned” that have come out
of intelligence successes and failures.

I ntelligence Process

Differentiate between data, information, and
intelligence.

RQ307 - Introduction to
Intelligence

1S389 - History of U.S.
Intelligence

RQ350 - Contemporary
Intelligence Studies

RQ307 - Introduction to
Intelligence

IS389 - History of U.S.
Intelligence

RQ307 - Introduction to
Intelligence

IS389 - History of U.S.
Intelligence

RQ350 - Contemporary
Intelligence Studies

RQ307 - Introduction to
Intelligence

IS389 - History of U.S.
Intelligence

RQ313 - Foreign
Intelligence Organizations
RQ350 - Contemporary
Intelligence Studies

RQ307 — Introduction to
Intelligence

1S389 — History of U.S.
Intelligence

RQ313 - Foreign
Intelligence Organizations
RQ350 — Contemporary
Intelligence Studies

RQ310 — Tactical
Intelligence

RQ307 — Introduction to
Intelligence

knowledge.

In RQ350,
Contemporary
Intelligence Studies,
the 9/11 case study
and readings on
Strategic Intelligence
support this objective.

Embedded elements
in both courses.

In RQ350,
Contemporary
Intelligence Studies,
the Cuban Missile
Crisis demonstrates
intelligence support
to military ops and
policy.

Key eventsare
reemphasized in each
of the courses.

In RQ350,
Contemporary
Intelligence Studies,
students must
describe the “lessons
learned” from 9/11
and the Cuban
Missile Crisis.

These are critical
distinctions for an
intelligence analysis
and they are



Explain the intelligence cycle, aswell as each
element of the process and participants
responsibilities.

Identify the types, strengths, and weaknesses of
intelligence collection methods.

Threats and Analysis

Study therole of U.S. intelligence agenciesin
assessing and countering threatsto U.S. and global
security.

Investigate the role of terrorism in the United
States.

Discuss covert action against threats from the
Cold War through current palitics.

1S389 — History of U.S.
Intelligence

RQ310 - Tactica
Intelligence

RQ307 - Introduction to
Intelligence

RQ310 - Tactica
Intelligence

RQ307 - Introduction to
Intelligence

IS389 - History of U.S.
Intelligence

RQ350 - Contemporary
Intelligence Studies

RQ307 — Introduction to
Intelligence

1S389 — History of U.S.
Intelligence

RQ313 - Foreign
Intelligence Organizations
RQ350 — Contemporary
Intelligence Studies

RQ307 - Introduction to
Intelligence

1S389 - History of U.S.
Intelligence

RQ350 - Contemporary
Intelligence Studies

RQ307 - Introduction to
Intelligence

reinforced in these
three courses.

Each military service
defines the
intelligence cycle
dlightly differently.
Both courses provide
the student with the
ability to assess the
common themes

Collectionisa
senditive subject as
highlighted by the
newstoday. These
courses help students
distinguish between
the types of legitimate
collection and those
that directly support
decision-makers at all
levels.

Thisisthe primary
challengein thefield
of intelligence studies
today. These courses
directly contribute to
an understanding of
the varying rolesin
theintelligence
community.

In addition to these
core courses, seven
major elective
courses build upon
the expertise needed
to fight the Global
War on Terrorism.

The sensitivity of
covert operations
challenges
intelligence



Examine U.S. covert and paramilitary actions
against threats.

Outline the origins and history of terrorism and
describe the evolution of contemporary terrorism
from guerrillawarfare.

Differentiate between transnational, international
and domestic terrorism, further discriminate
between guerrilla warfare and terrorism, and
understand their status according to the Geneva
Conventions and other International Instruments.

I ntelligence and Ethics

Discuss the ethical challengesin conducting
intelligence operations.

Appraise the ethical environment in which
intelligence activities may be viewed as
inconsistent moral behavior.

RQ307 - Introduction to
Intelligence

IS389 - History of U.S.
Intelligence

RQ313 - Foreign
Intelligence Organizations

RQ307 — Introduction to
Intelligence

1S389 — History of U.S.
Intelligence

RQ350 — Contemporary
Intelligence Studies

RQ307 - Introduction to
Intelligence

RQ307 - Introduction to
Intelligence

RQ313 - Foreign
Intelligence Organizations

RQ307 - Introduction to
Intelligence

RQ313 - Foreign
Intelligence Organizations

professionals asto
whether or not they
can be legitimately
justified.

In addition to the
preceding outcome,
this one adds the
additional
consideration of how
paramilitary forces
can be used,
effectively and
legitimately, to
achieve desired end
states.

The Global War on
Terrorism has made
this the most popular
sub-field of study in
the curriculum and
these courses give the
student the basics for
further study and
research.

Terrorismisatermin
common use. This
course helpsthe
student refine the
definition and the
perspective of those
using the label.

These are the two
critical courses
begging the questions
of ethical
considerations. But
over one-third of the
curriculum includes
an ethicd
consideration of the
actionsintelligence
professionas are
challenged to address.
Simply addressing the
challengesis
insufficient. These
course also address



the environment that
can create the
challenges such as
interrogations at Abu
Ghraib.



Cour se Level Assessment

In 1S388 (Medical Intelligence),
Paul Cooke made the following
modifications to the course
based on: 1) student feedback
from the end of course survey
and 2) monitoring of the course
throughout the year.

In 1S315 (Human Intelligence)
and 1S349 (Intelligence and
Homeland Security), students
responded in their end of course
surveys that they would like
more interaction in the
discussion board groups.

In RQ313 (Foreign Intelligence
Organizations), students
responded that they learn more
from discussion board postings
and chats.

In RQ313, thereis a debate
among some students regarding
the usefulness of the text (Bill
Gertz; China Threat) because
they think it is highly biased.

In response to the Best Practices
workshop where one of the
seven principles discussed is
“active learning’, an RQ305

Student L ear ning Assessment Report
Bachelor in Intelligence Studies
Reporting Period: 2005

Use of Assessment | nformation for Continuous Improvement

The instructor reduced the number of discussion board postings required for studentsin
the course. There were previously 12+ discussion boards for an 8 week format (this
requirement most likely carried over when the course was modified from a 16 to 8 week
format).

SIGINT isahighly classified case study that students were using in an assignment, and
information on this case study was relatively difficult to find. Therefore, the instructor
switched to a series of other formerly classified case studies that have more open access
material readily available to the public. Asaresult of this modification, students now
have access to more material when working on their case study assignments.

After feedback from students on writing assignments in the course, the instructor provided
clarification and focus to the writing assignment directions.

In an effort to promote critical thinking skills among students, the instructor has asked the
students to approach the problem of COM SEC not from the security side, but from the
penetration side (to examine COM SEC from the point of view of the person interested in
exploiting communications). This helps the student in learning the principle e ements and
problems. Theinstructor feels that taking this alternative perspective throwsin atwist for
the students as they have to shift their cognitive paradigm to that of the aggressor rather
than the defender.

Theinstructor modified 1S315 and 1S349 to increase discussion board participation among
students. In the syllabus, a paragraph was added that clarifies the requirement for
discussion board participation, including specific instructions on how to accomplish this
in the e-classroom. Students are now required to post questions and/or comments for each
weekly discussion.

In the past two iterations of RQ313, the ingtructor (Mim Redcay), has removed two
writing assignments and replaced them with graded newsgroup sessions that promote
interactivity in the classroom.

Although no action has yet been taken, the instructor is considering removing the text.
The instructor points out that the current goal for "The China Threat" isto teach students
to read critically, recognizing and taking into account author bias. In addition to possibly
replacing the text, the instructor isin the process of adding additional information to the
course about intelligence services beyond the KGB, SIS, and MSS.

The instructor will require his students to do a group assessment where they must come to
a consensus and then develop a specific evaluation procedure. The project will emphasize
the valuable lessons of group think and how consensus building can have an impact on the
analytical process.



instructor (Stephen Fowler) is
experimenting with group
projects to encourage more
active learning in his classroom.

Reflective Assignments

To ensure quality and the use of
best practices, the director of
learning outcomes assessment
has reviewed course objectives
for Intelligence Studies courses.

Degree Program Level
Assessment

All Intelligence Studies students
arerequired to take an end of
program survey before they
graduate. Likert-type scale and
open-ended survey questions
inquire about: 1) instructor
performance, 2) course
materials, 3) technology, and the
4) usefulness, currency, and
relevancy of academic programs.

Some faculty members assign a reflective assignment at the end of the course to glean
insights directly from the students in lieu of waiting for the formal end of course critique
results. These assignments are not assessed as part of the grade for the course. Each
professor uses the testimonials as they see fit to improve their courses and teaching
effectiveness.

As aresult of thisreview, Intelligence Studies faculty members were required to go
through a web-based course objectives review process (www.slo-initiative.com). During
this process, faculty members reviewed their objectives (and revised if necessary) to
ensure that course objectives were: 1) measurable through performance or demonstration,
2) redlistic given the length of the course, 3) aligned with evaluation procedures, and 4)
include the use of verbsin Bloom’s Taxonomy that are appropriate to the level of
instruction in the course.

Use of Assessment | nformation for Continuous Improvement

Data are shared regularly with Student and Academic services to inform decisions at those
levels. The following table demonstrates the percentage of students that strongly agree —
strongly disagree in each category from 7/05 - 12/05 (n=21).

Intelligence Studies Program
n=21
7/05 - 12/05

Strongly

Neutral -
Disagree

(Per centages) Strongly Agree Agree Disagree

Student received
individualized
instruction from
professor

23.8% 52.4% 19.0% 4.8% 0.0%

Student received
prompt email
responses

19.0% 57.1% 9.5% 14.3% 0.0%

Professor gave
valuable feedback
on coursework

23.8% 52.4% 14.3% 9.5% 0.0%

Professor posted

0,
weekly notes 0o

9.5% 42.9% 23.8% 9.5%

Student was
exposed to different
viewpoints

33.3% 61.9% 4.8% 0.0% 0.0%

Student was freeto

. A 4.8%
express viewpoints

52.4% 33.3% 9.5% 0.0%

Final grade posted 2
weeks after
course/ext ended

42.9% 47.6% 0.0% 9.5% 0.0%

Exams and quizzes
related to course
objectives.

33.3% 47.6% 14.3% 4.8% 0.0%

Professor flexibleto | 76.2% 23.8% 0.0% 0.0% 0.0%



Review of Intelligence Studies
Program by Provost

Institutional Level Assessment

After a student graduates from
the Intelligence Studies program,
employers of students are sent a
survey that inquires on the: 1)
extent to which APUS students
are meeting the ingtitutional
objectives, and 2) competencies
that graduates brings to the job
that may be adirect reflection of
his/her educational experience
with the University System.

All Intelligence Studies students
arerequired to take an end of
program survey before they
graduate. Likert-type scaleand
open-ended survey questions
inquire about the extent to which
APUS students are meeting their
ingtitutional objectives (i.e., they
are asked to rate their
proficiency in the five
ingtitutional outcomes of APUS -
Academic Skill,
Communication, Critical
Thinking, Information Literacy,
and Lifelong Learning).

work/life schedule

Syllabus redesign application exercises were created by the Director of Faculty
Development, and al Intelligence Studies instructors were required to convert their old
“student course guide” into a new syllabus template to ensure consistency among all
courses and degree programs. 24 of 31 coursesin the Intelligence Studies program have
converted to the new syllabus format as of Jan 12, 2005.

Use of Assessment | nformation for Continuous Improvement

The newly revised survey was placed into our new survey software (Websurveyor), and
data collection began in July of 2005. Datawill be shared regularly with Student and
Academic Servicesto inform decisions at those levels.

Data are shared regularly with student and academic servicesto inform decisions at those
levels. Inresponseto overall survey results, and in an effort to promote lifelong learning
skillsfor students, faculty were required to complete an online workshop that encourages
the use of best practicesin online teaching and learning, including increasing the
interactivity in the classroom. By implementing the best practices learned in the
workshop, faculty now provide students with more interactive experiences that promote
academic success with peer-to-peer learning. This provides students with more
opportunities to develop a positive attitude towards learning and to recognize life
experiences as learning opportunities.



